Internationalization

of the curriculum:
A practical guide to support
Canadian universities’ efforts

March 2009

Association of Universities sociation des unive
and Colleges of Canada 7\ et colleges du Canada



Acknowledgment

AUCC gratefully acknowledges Human Resources and Skills Development Canada’s International Academic
Mobility Initiative for its financial support for the production of this document, which forms part of a
broader HRSDC-sponsored project entitled: Bringing an International Dimension to the Curriculum of
Canadian Universities: Research, Outreach and Policy Dialogue Leading to Effective Change.

© 2009 AUCC
ISBN 978-0-88876-276-3

Deposited with the National Library of Canada
Printed in Canada

Established in 1911, the Association of Universities and Colleges of Canada represents 94 Canadian
public and private not-for-profit universities and university-degree level colleges. Our mandate is to
foster and promote the interest of higher education, both within Canada and abroad.




Table of Contents

University studies opening doors to the world..........cccieiiiiiiiiiiiiiiiiiiiiiiiiiieeeiaaeens 4
Internationalization of the curriculum.........ccooiieiiiiiiiiiiiiiiiiiiiiiiiiinceees 5
Why internationalize?......ccciiiiiiiiiiiiiiiii i it eicteieneeeneeeeencsennnsecnnnsannneans 5
Top down and bottom UpP IMPETUS......eeirverveiiiiirieieieteeeeee et 5
Student demMand ......c.eoieieiieiieee e eas 6
Political IMPEIAtIVE ..c..cveueeuiiiiiiiiiicietit ettt 6
Economic/financial IMPeratives ..........ccoeeiiueirieiniiiniiiiieieeiseeeet e 6
Academic rationNale ......ccvieiieiiiieiieeeeee et e et e et eebeeraenraes 7
Where we're at - gauging the apP.....cciiiiiiiiiiiiinerieeeienneeeeeeresnneetecessnnnsscccsannnnes 7
Key curriculum internationalization activities ...........cceevirueinieiriciniiinincieeieceecees 7
Developing successful partnerships to support international learning..........c.ccoeuveee.e. 8
Challenges ....ooveueveuirieiiieiiiee ettt 8
GOOM PIACHICES ...ttt 8
Choose partners strategically .......c.cocoivieviniiiiiiiiiiiiccce e 9
Catalytic actions to CONSIAET .......cueiiuiiiiiiiiiiiiiicccc e 10
Integrating foreign language learning into course and programs..........ccoeeeeuieenrensenes 11
Challenges ....cveviieuiieiiiiieicee ettt 11
GOOM PIACTICES wevveviierinreiieitete ettt ettt ettt ettt sa st be st 11
Catalytic actions t0 CONSIAET ....c.vruiuiriiuirieirieiiiecieeec et 12

Supporting and sustaining faculty members’ efforts

to internationalize the curriculum.........cccooiiiiiiiiiiiiiiiic 13
Challenges .......c.oviiuiiiiiiiic s 13
GOOM PIACTICES ..vuvvieriiieiiieiiteieet ettt ettt ettt ettt eb et 13
Catalytic actions t0 CONSIACT ...c.eeuiriiriiriiieiiiricicict et 15

Harnessing the experience of students to facilitate international

and intercultural learning ON CAMPUS....c.ciciuiiiriiietieetieetieetssssssssssscsssosssosssssssonnss 16
Challenges ....cveveieuiieiiieieiicc ettt 16
GOOM PIACTICES wevveveiitenreiieiietert ettt ettt a et b e et 16
Catalytic actions t0 CONSIAET ....c.vvuiuirieuiriiirieiiicciecec et 18

Demonstrating the value of an internat ionalized curriculum in the context

of assessing and measuring student learning ouUtcomes.......cccevieiiiiiiiiiieiieeeenneennns 19
Challenges .......c.oiiiuiiiiiiiii s 19
GOOM PIACTICES .vvuvvieriiieiiieitt ettt ettt ettt ettt ettt 19
Catalytic actions t0 CONSIACT ....eeuiruiriiriiieiiiricic e 21
MOVING FOIWaAId. . .ueeiiiiiiiieetiiiiiieeteeeereneneetecesssnsseeecsessnsssecesssnsssccessssnssscccnnes 22
APPendiX 1: AGENAA ...eiiieiiiiiiiiiiiiiiieteineteeenetesntesansscssnsssssnsesssssessnsssnsnssanes 23
Appendix 2: Case StUdies.......ouviiiiiiiiiiiiiiiiic e 26
HEC Montréal’s trilingual degree: a magnet for students..........ccoeueueivinnccininnccnnne. 26
The University of Alberta takes internationalization to the next level...........ccccccceeinine. 27
St. Francis Xavier University creates “masters of their destinies”.......c.occoeverireenecneenas 28
Appendix 3: Additional RESOUICES.....cccireieiieieiieeeiaeeeenneeeesaeeennececsnsceansecnnncenns 30

A practical guide to support Canadian universities’ efforts



University studies opening doors to the world

The Association of Universities and Colleges of Canada (AUCC) has been tracking trends in
internationalization at Canadian universities since the early 1990s. After publishing the results of its
comprehensive survey on the state of internationalization at Canadian universities in 2000, AUCC updated
these results in an expanded survey in 2006.

A series of fact sheets outlining the 2006 survey results on several dimensions of internationalization
served as the basis for discussions at the September 2007 Scotiabank-AUCC Workshop on Excellence in
Internationalization. One of these dimensions — internationalization of the curriculum' — was identified by
senior academic leaders present as one area where progress is being made, but where key challenges remain,
particularly in terms of better understanding the institutional policy framework, enabling organizational
factors and innovative good practices to effect change.

With funding from the Human Resources and Skills Development Canada’s International Academic Mobility
Initiative, AUCC sought to deepen understanding of this issue through a series of complementary and
mutually reinforcing research and outreach activities:

* areview of the literature on internationalization of the curriculum and the development of a
comprehensive bibliography;

e case studies of innovative initiatives in this area at several Canadian universities;

* aworkshop on this issue for smaller universities in August 2008;

* apolicy dialogue and peer exchange among senior academic leaders at Canadian universities in
January 2009; and

* the development of a practical guide to support institutional efforts in this area.

This practical guide integrates the knowledge and lessons learned of all above research and outreach
activities. It is meant as a primer and “checklist” of good practices to support Canadian university efforts
to internationalize the curriculum — and ultimately prepare students with the international knowledge,
perspective and skills needed to excel in an increasingly globalized economy and society.

Fact sheet available at www.aucc.ca/_pdf/english/publications/curriculum_2007_e.pdf
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Internationalization
of the curriculum
Historically, AUCC has drawn upon Jane Knight’s

definition of internationalization as the “process

of integrating an international, intercultural, or
global dimension into the purpose, functions

or delivery of post secondary education.” By
extension, internationalization of the curriculum

is about infusing this dimension in the teaching
and learning that take place on campus. From this
perspective, a wide array of activities contribute to
international and intercultural learning on campus.
They include international studies, language
learning, international exchanges for students and
faculty members, as well as student-led educational
activities, to name a few.

A single definition of “internationalization”

and “internationalization of the curriculum” is,
however, by no means universally applied by
universities both in Canada and abroad. Vianne
Timmons, president and vice-chancellor of the
University of Regina, and panellist at the 2009
workshop said “we need to unpack what we mean
by international.” In the discussion that took place
over the day and a half, workshop participants
confirmed that there are almost as many ideas
about what internationalization of the curriculum
means as there are universities. Some participants
said internationalization of the curriculum is much
more than sending students on exchanges, others
expressed a discomfort associating multiculturalism
with internationalization, and others still described
how their own campus is articulating a vision of
internationalization under the overarching concept

of global citizenship.?

Each university needs to articulate what
“internationalization” and “internationalization

of the curriculum” means for its own teaching/
learning, research and community service
activities. Campus-wide dialogues to this effect will
undoubtedly surface different rationales and goals
for internationalizing the curriculum in AUCC’s
member institutions.

Why internationalize?

Since AUCC began surveying its members on
internationalization, the main rationale for
internationalization in general has remained the
same: to prepare graduates who are internationally
knowledgeable. Not surprisingly, then when asked
in AUCC’s 2006 internationalization survey
whether bringing an international dimension to

the curriculum and teaching/learning process is an
institutional strategic priority, respondents almost
unanimously indicated that it is or is in the process
of being so. An internationalized curriculum, for
example, provides a means for Canadian students to
develop global perspectives and skills at home and
it also makes the teaching/learning process more
relevant for international students on campus. The
literature speaks to a number of rationales that drive
internationalization on campus and points to the
expanding breadth and depth of knowledge, skills
and attitudes that graduates need to work effectively
in a more global environment.* A number of key
rationales, which emerged at the January 2009
workshop, are summarized below.

Top down and bottom up impetus

Workshop participants agreed that the impetus for
internationalization may come from the top, the
grassroots and in between. Participants stressed
the importance of curriculum support from the
top through a vision and an overall university
strategy that includes internationalization, with
plans and adequate resources to implement them.
Internationalization activities are also driven by
champions on the ground, whose work can then
be supported and built upon to ensure sustainable
initiatives on campus.

The literature speaks of parallel “approaches” to
internationalizing the curriculum, namely the
institutional and the curricular reform approaches.
The institutional approach is marked by a senior-
level commitment and a centrally driven strategy.
The curricular reform approach can progress from
the simple addition of an international unit to
existing curricula, to “curriculum infusion” where
international illustrations, examples and ideas along

2 Knight, J. (2003) Updated Internationalization Definition, International Higher Education 33, 2-3.

3

See University of Alberta case study in Appendix 2.

4 See for example: Qiang (2003), Shailer (2006) and Bond (2006).

A practical guide to support Canadian universities’ efforts



with student experiences are blended together with

existing curricula through more active learning, to a
fundamental redesign of foundational assumptions.
Dr. Timmons insisted that “One course at a time

is not good enough. Infusion in campus culture is

needed.”
Student demand

The increasingly multicultural composition of the
student body at many Canadian campuses is giving
pause to many faculty members who realize that a
different way of teaching is needed to harness the
international diversity in the classroom and to foster
the participation of international students.

Both Canadian and international students are
demanding greater internationalization of the
curriculum. Students overall appreciate faculty
members who take advantage of the presence of
international students and other students with
international experience in the classroom to broaden
understanding of their discipline. More importantly,
students’ sense of justice and social responsibility
drives the need for internationalization. Yet one
recent study suggests that students enter university
with a more internationalized view of the world
than when they graduate.’

“We're failing our students if international is not

in the curriculum,” said Valerie Clifford, workshop
panelist and deputy head of the Centre for Staff

and Learning Development at Oxford Brookes
University, in the United Kingdom. Students come
to university because of the curriculum, and if
internationalization is not in the curriculum, the
message is that it is not important. “Curriculum is
what happens to students,” she added. Her co-
presenter, Michael Gaebel, senior program manager
at the European University Association, concurred,
and added that in Europe, international offerings are
important criteria for choosing institutions and study
programmes, as European students see these as an
advantage for their academic and professional careers.

Political imperative

Workshop participants often referred to the need
for intercultural sensitivity, starting with respect
and understanding for Canada’s First Nations,

Inuit, Francophone, Anglophone, rural, urban

and New Canadian populations, and opening up

to other cultures around the world. As Canada is
fast becoming a microcosm of the world — and as

it expands its international political and economic
linkages — there is an imperative to weave values of
deep respect and openness for other cultures, along
with ideals of social justice, social responsibility and
environmental sustainability, in the pedagogy of
teaching, research and service.

Dr. Clifford noted that future graduates will be
called upon to make decisions in all fields of
endeavour, from the humanities to the sciences. All
students need citizenship education.

Michael Gaebel pointed out that the
internationalisation process in Europe has to be seen
in the context of the European unification process,
which at an early stage, developed means for
enhancing crossborder exchange, and collaboration
and mobility in various areas, including higher
education. Instilling intercultural sensitivity in
students and staff has been an overriding principle
in this process.

Economic/financial imperatives

In Europe, increasing movement of goods, services
and people in a joint labour market comprised of 49
countries and 41national languages is facilitated by a
corresponding movement of people at the university
level. Erasmus, the flagship mobility program
launched by the European Commission in 1987,
today supports the movement of 150,000 students
each year and is expanding to nations beyond the
Economic Union.

Using internationalization to respond to the
needs of the labour market may not, according

to some workshop participants, have the same
imperative in the Canadian context. Business
curriculum, however, is an obvious example where
internationalization in Canada is driven by market
needs. “Having a product to present to a market,”
namely trilingual graduates with international
experience, is key to HEC Montréal’s success with
its trilingual bachelor of business administration
program.¢ The next generation of business leaders

> Bond, S.L. From the Cafeteria to the classroom, students’ perceptions of internationalization on campus, Presentation at the May 2006
Canadian Society for the Study of Education (CSSE) annual conference, Toronto.

¢ See HEC Montréal case study in Appendix 2.
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needs to be globally mobile, and employers select
students with international experience over those
who don't.

Another financial imperative is at work in some
universities as well. Universities faced with declining
birthrates in Canada turn to international students
to help keep a critical mass for their academic and
research programs.

In this respect, the various provincial governments’
policy frameworks have an impact on the imperative
to internationalize. The Alberta government, for
instance, is investing more money into international
students, recognizing the competitive importance

of retaining these students for the local economy.
The Quebec government allocates a specific sum to
study abroad, thus guaranteeing a support threshold
for this and other aspects of internationalization.
Varying levels of support for incoming and outgoing
students shape the dynamics at play within
individual institutions.

Academic rationale

Internationalization is also a means to challenge
established concepts of knowledge and learning
—and thus expand the body of knowledge in a
discipline. Knowledge becomes more intercultural
or interdisciplinary and values multiple perspectives.

“We are not as multicultural as we think,” cautions
Sheryl Bond, associate professor in the faculty of
education at Queen’s University. “We deal with
dominant knowledges, but no one knowledge
should be dominant all the time and we need to
know multiple knowledges to understand which
best serves us.”

Where we’re at - gauging the gap
AUCC’s 2006 survey finding points to some
progress since the previous 1999 survey in

terms of Canadian university general efforts to
internationalize; namely that internationalization is
increasingly part of the mainstream of universities’
organization and overall strategies and that
Canadian universities are increasingly backing
their interest in internationalization with concrete

measures and investments.

Workshop discussions made it clear that

not all institutions are at the same level of
internationalization of the curriculum. Many
universities have an international reference in their
strategic plan, several have internationalization
strategies, but few have a systematic or
comprehensive approach to integrating an
international dimension to the learning and
teaching that take place on campus. Some
institutions are still raising awareness of the
importance of the issue while others are tackling
how best to implement their internationalization of
the curriculum action plans. Moreover, many have
a decentralized approach to internationalization
efforts, with activities in more than one unit.

Although the value of internationalization is
recognized by Canadian universities, and this
interest is increasingly backed with concrete
measures and investments’, integrating an
international dimension into the curriculum has
been a more challenging endeavour. This echoes the
literature, which identifies a slow pace of change in
this respect, as well as a gap between policies and
practice.

Key curriculum internationalization
activities

How can Canadian universities harness

the wide array of practices contributing to
internationalization on Canadian campuses and
integrate them into a meaningful strategy for
internationalizing the curriculum?

There is no single answer to this question. In fact,
there is potential for much innovation as each
university, large or small, plays to its strengths
and to the unique dynamics on its campus.
Harry Spaling, facilitator of the context-setting
panel at the 2009 workshop and vice-president
academic at the King’s University College, alluded
to a few conclusions from an August 2008
workshop convening key representatives from
small institutions. Participants in that workshop
agreed that while smaller institutions may not

AUCC’s 2006 survey findings point to progress since the previous 1999 survey in terms of Canadian university general efforts to

internationalize; namely that internationalization is increasingly part of the mainstream of universities’ organization and overall
strategies and that Canadian universities are increasingly backing their interest in internationalization with concrete measures and

investments.
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have access to the systematic resources and
mechanisms typically available at larger institutions,
they enjoy counterbalancing advantages such

as a higher proportion of international students
on campus and a higher proportion of students
undertaking study abroad for credit. In addition,
small universities benefit from closer interactions
between students and faculty members, as well as
a corresponding flexibility and responsiveness that
allow them to quickly capitalize on opportunities
for internationalizing the curriculum.

The following sections explore the relevant
policies and practices, discuss the challenges raised
by workshop participants and highlight good
practices that help drive progress for each of five
thematic areas that relate to universities’ efforts to
internationalize the curriculums®:

* developing successful partnerships to
support international learning;

* integrating foreign language learning into
course and programs;

* supporting and sustaining faculty members’
efforts to internationalize the curriculum;

* harnessing the experience of students to
facilitate international and intercultural
learning on campus;

* demonstrating the value of an
internationalized curriculum in the context
of assessing and measuring student learning
outcomes.

Each section ends with a table of key “catalytic
actions” suggested by participants at the 2009
workshop for various levels of stakeholders.
Workshop participants were also asked to identify
for each thematic area which stakeholder is most
critical in terms of success in that area. These are
identified in red for each table. While these tables
do not provide an exhaustive list of catalytic actions,
together, the good practices and catalytic actions
for all five thematic areas provide an important
roadmap for universities interested in taking
internationalization of the curriculum to the next

level.

Developing successful
partnerships to support
international learning

International partnerships greatly facilitate
international learning on campus. Classic bilateral
partnerships involving student exchange and faculty
research have proved critical to support study
abroad and foster international mobility among
faculty members, especially when linked to their
research interests.

International exchanges challenge students to

think critically about their discipline in a global
context and encourage faculty members to

think differently about their field of expertise.
International experiences not only lead to greater
dialogue and intercultural responsiveness, they also
act as a catalyst to adjust teaching methodology and
examine curriculum. Consequently, curriculum
development often emerges as an outcome of
partnerships, explained Vera Wojna, director of

TRU World at Thompson Rivers University.

Challenges

While recognizing the value of partnerships

to support international learning, workshop
participants identified several related challenges.
First, it takes considerable time and resources to
develop successful alliances. Faculty exchanges
sometimes require universities to adjust teaching
loads or resort to compressed teaching abroad to
shorten the time faculty members are away. Junior
faculty, in particular, must be careful to balance such
additional commitments with their need to perform
research.

Sustainability is another issue. Consistent
mechanisms and sustained funding are needed
to maintain partnerships over the long term and
to integrate ad hoc initiatives in a meaningful
framework across campus.

Quality is an issue as well. Some international
partners may apply less rigorous academic standards,
even favouring a simple pass/fail evaluation for
semesters abroad, whereas grades are preferred

The identification of these five thematic areas emerged from a number of sources including discussions on the subject of

internationalization of the curriculum at the 2007 Scotiabank-AUCC Workshop on Excellence in Internationalization ar Canadian
Universities, a review of literature on the subject, and input from an ad hoc advisory committee of representatives from Canadian

universities which supports AUCC work in this area.
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in Canada as they are tied to scholarships and
academic progression. For these reasons, many
universities are now looking for ways to decrease the
number of partnerships they have.

Good practices

To date, Canadian institutions have adopted a
number of innovative good practices to optimize
international partnerships and leverage their
potential for curriculum development. A few

promising approaches are highlighted below.

Choose partners strategically

Choosing strategic and relevant partnerships,
both international and domestic, was identified
by workshop participants as being particularly
important, as it allows universities to play to their
strengths and ensure program quality. Identifying
clusters of expertise on campus — including
experience in various parts of the world — is a good
starting point for focusing an institution’s efforts.
Reaching out to the local community is yet another
way to make partnerships sustainable. A strong
advocate of this approach, Karen Strang, director
of Nipissing International at Nipissing University,
suggested matching international students’
interests with the needs of certain professions in
the community, creating internships, off-campus
work or post-graduate employment opportunities
for these students with relevant organizations

in Canada. To address the issue of quality, some
universities collaborate only with accredited
institutions abroad on the delivery of programs,
focusing on the desired educational outcomes.

Turn one-off initiatives into

campus-wide models

Leveraging existing programs is a prime way to
build partnerships to support international learning.
Building on one-off initiatives helps transform
uncoordinated initiatives into campus-wide models.
In one instance, the University of Western Ontario
turned Students for Development internships’

into major research projects. Some partnerships

are better positioned than others to support
multidisciplinarity and are thus ideal candidates for
an articulated approach across campus.

7 See Students for Development website at www.aucc.ca/sfd

Set up supportive internal mechanisms

A number of internal mechanisms can greatly
facilitate partnerships. Champions are required at
all levels of the institution, from staff in registrarial
offices to volunteers in student services. Dr. Clifford
suggests creating a position of responsibility for
internationalization of the curriculum to bring
coherence to partnership initiatives. For instance,
once faculty members make the connections, the
international office can then manage the time-
consuming administration as well as the publicity
of partnerships on campus to generate interest

and participation from other disciplines. Advisory
groups can help with links to community and
local businesses. Similarly, faculty members with
experience in certain geographic areas can be called
upon to host international delegations from these
countries. One good practice mentioned involved
collecting information on where faculty operate
internationally and setting up a database searchable
by discipline and by country along with the
opportunities available.

Include curriculum in partnership
modalities

When setting up an international partnership
agreement, it is important to include a specific
focus on curriculum development as part of the
partnership mandate. Likewise, it is a good idea

to embed academic goals into the expectations

of departments when developing partnerships.

At the same time, it is important to have realistic
expectations: start small, and move incrementally.
Other suggestions of institutional good practice in
this area include compiling all resources available to
support faculty and student exchange programs and
leveraging typical bilateral partnership agreements
by allowing students to take part in exchanges not
only with the main partner institution, but with the
partner’s partners as well.

A practical guide to support Canadian universities’ efforts
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Catalytic actions to consider’®

International Office *  Develop strategic partnership goals in consultation with faculties;
provide information to help senior administration make strategic
partnership decisions aligned with institutional values

*  Seek funding; coordinate and monitor existing partnerships;
audit international activities

*  Facilitate agreements and visits; disseminate information about
opportunities and resources

Faculty or school leadership * Identify expertise of faculty members to support the development
of partnerships; support, and promote opportunities to, faculty
members who demonstrate an interest in international learning

*  Dialogue with/listen to needs and interests of senior
administration, the international office, faculty members and
students

*  Assist with obtaining resources for international partnerships

President’s ofhice and senior * Integrate international priorities in university’s strategic plan;

administration provide policy framework

e Champion strategic partnerships that support international
learning while addressing faculty members” expertise and
interests;

*  Provide recognition and support to faculty/faculties engaging in
international partnerships

Faculty members e Develop and cultivate partnerships; bring forward ideas for
linkages, e.g., existing relationships that should be considered for
partnerships

* Dialogue with faculty leadership and international office; listen
to students’ interests and needs

*  Obtain project funding

Governments *  Brand Canada to enhance its partnership appeal; enlist trade
commissioners and embassies in promoting partnerships

e Consult with universities about priorities for funding;

*  Encourage mobility; provide funding for identification of, and
promotion to, potential partners and markets

Students *  Darticipate actively in the various partnership initiatives

*  Express interests and needs

10 The key “catalytic actions” identified in the table were suggested by participants at the 2009 workshop for various levels of

stakeholders. Workshop participants were also asked to identify for each of the five thematic areas which stakeholder is most
critical in terms of success in that area. These are identified in red for each table.
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Integrating foreign language
learning into course and
programs

While learning languages is key to understanding
another culture and its unique worldview — and
thus a privileged way to develop thinking and
intercultural sensitivity — the proportion of
universities requiring a second language for first
degree graduation fell from 35 percent in 1991 to
9 percent in 2006, according to AUCC’s estimates.
The decline in language requirements has been
attributed by some to an issue of cost, as these
courses typically require small groups and have
therefore been eliminated from the curriculum. The
January 2009 discussions confirmed that language

learning remains a challenge on Canadian campuses.

Yet, said Adrian Shubert, associate vice-president
international at York University, there is a student
appetite for inclusion of languages beyond the
usual disciplines like business. It is a valued skill for
employment in many sectors — all those involved
on the international scene, and all those serving
multicultural clients and citizens here at home. A
university’s local context matters: what languages it
chooses to focus on depends on what is most useful
and desirable in its own community.

One of Canada’s two official languages happens

to be the international lingua franca that attracts
many foreign students and faculty members to
study abroad. This can be a two-edged sword: while
English attracts international students to Canada,
the lack of knowledge of other languages (and the
lack of a perceived need to learn a language other
than English) by many Canadian students limits
their own opportunities for study abroad, resulting
in an imbalance and one-way partnerships with
some countries.

Challenges

As workshop participants reflected on the challenges
of language learning on their campuses, they
pinpointed a number of factors slowing down
progress on this front.

First, language learning is difficult to integrate in
programs. Curricula are so full already that there

is often very little space left for language courses.
Also, languages are not adequately learned prior

to entrance in universities, be it French in mostly
English regions or rising languages like Chinese and
Arabic.

The most uneasy acknowledgement was that

“in an English world, foreign languages are not
appreciated.” Yet limiting one’s worldview to the
international lingua franca may simply perpetuate
the “dominant knowledge” alluded to by Dr. Bond.
The exploration of other knowledges and cultures
through their languages has potential to open up
vast reservoirs of untapped knowledge.

In this context of English dominance, there is

a strong political imperative for francophone
universities in Quebec — and other parts of the
country — to protect the French language. Some
francophone universities therefore limit their
teaching of English to a reading level (how to
evaluate information, provide basic service) and,
correspondingly, seek international partnerships in
mostly French-speaking countries. Others, however,
recognize not only the necessity to teach English
but also the advantage of learning other languages as
well; they are resolutely open to partnerships in all
areas of the world.

Good practices

A few universities have found innovative ways
to address the issues of time and motivation
for learning languages, as indicated in the good
practices below.

Teach discipline courses in a foreign
language

The issue of insufficient time to teach languages
can be circumvented by teaching discipline courses
in a foreign language. HEC Montréal’s model is
instructive in this respect: its trilingual bachelor

of business administration students take an equal
number of business courses in three different
languages, some in Canada, some in a country with
a language different from their mother tongue (see
case study in appendix for further details). Likewise,
students who learn Chinese in the regular business
program learn “business Chinese” as opposed to
Chinese literature.

Leverage the languages on campus

York University has found another promising
avenue for the learning of foreign languages, by
leveraging the languages of its multicultural student
body. There are 3,000 international students on
campus, in addition to a strong proportion of new
Canadians, for a total of 93 first languages. In this
rich cultural environment, asset-based programming
— involving native speakers to teach or practice a
language — works well for language instruction.

A practical guide to support Canadian universities’ efforts

11



Link language learning to study abroad
Programs where language acquisition works
particularly well are those where students are
preparing for a study abroad experience. The
opportunity for immediate application is a strong
incentive for learning, and students tend to learn
much more. The Université Laval, for instance, has
student-exchange partners in 85 different countries
and requires all its undergraduate students applying
for the international profile designation' to master
the language of the host country prior to an
exchange.

Catalytic actions to consider?'?

Partner with other institutions to teach
languages

Laval and York also send students to each other’s
campuses to broaden the array of language learning
opportunities. Similarly, Sylvain St-Amand, director
of the international relations service at Université du
Québec & Montréal, spoke of an agreement between
his institution and Concordia University which will
allow students from each institution to earn language
credits for French at UQAM and for English at
Concordia. Dr. Shubert emphasized the need for
more exchanges of this type within Canada, along
with the establishment of processes and structures
that would allow Canadian universities to collaborate.

Faculty or school .
leadership

Identify ways in which languages contribute to learning in non-language

programs; advocate needed changes to program design and delivery

*  Establish minimum language standards for graduation and ensure credit is
provided for language acquisition

*  Adjust recruitment policy for new faculty members and sessional teachers,

encouraging international experience or knowledge of other languages

Faculty members .
careers of students

exchange

Understand/communicate the role of knowledge of languages in the future

*  Rethink programs and courses to include/enable language learning
*  Nurture partnerships fostering language learning; promote language of

Students .

Ask for opportunities to learn a second language
*  Request that language be embedded in programming

*  Organize and participate in extracurricular/social activities enabling language
applications, e.g., conversation circles
lication nversation circl

Governments o

Canadian society

language learning

Issue a statement valuing multilingual competencies for their constituency,
e.g., international relations, service to local diaspora, respect of all cultures in

e DPublish information showing the economic and social impact of multiple

*  Strengthen K-12 language policy and programs, reinforce immersion
models; provide adequate funding to teach languages

President’s office and .
senior administration

Communicate the value of foreign language learning, e.g., relevant
employable skills, intercultural awareness in a globalized world

* Introduce language requirements for university entrance and graduation

*  Support the development of new language courses/programs as well as
professional development offices to support language acquisition

International office .

Enhance the profile of language learning across campus; gather evidence to
make a case that it is worthwhile

*  Develop partnerships to support language learning

11
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See further details under “Recognize international learning on transcripts,” p. 20

The key “catalytic actions” identified in the table were suggested by participants at the 2009 workshop for various levels of

stakeholders. Workshop participants were also asked to identify for each of the five thematic areas which stakeholder is most
critical in terms of success in that area. These are identified in red for each table.

12

Internationalization of the curriculum




Supporting and sustaining
faculty members’ efforts to
internationalize the curriculum

Curriculum tends to be the domain of faculty
members, and internationalization of the curriculum
cannot take place without their full support. At the
same time, faculty members operate in a context
demanding extensive scholarly contributions to
teaching, research and community service. It is
therefore important to sensitively engage/support
faculty and not impose internationalization of the
curriculum as an extra burden.

Challenges

Among the main challenges facing faculty members
in this endeavour, the literature points to a gap
between faculty knowledge and course design.
Some workshop participants said it is not clear to
their faculty members “what an internationalized
curriculum would look like.” Besides lacking an
understanding of how to integrate an international
dimension in the curriculum, faculty members find
it challenging to work effectively with international
students.

Workshop participants also indicated that there is a
differential uptake across disciplines, which confirms
the “perceived cultural neutrality of some academic
disciplines” identified as a barrier in the literature.
Some faculty members may believe that there are

no cultural differences in technology, for instance,
although the application of technologies is never far
removed from specific cultural and ethical settings.

An ongoing challenge for faculty members

is insufficient recognition for their efforts to
internationalize the curriculum, particularly when
it comes to tenure and promotion.”* For example
some faculty members involved in international
development programs find it difficult to have
this work count as a peer-reviewed service to the
community. While teaching, research and service
are all considered for tenure, service is often not

weighted as highly.

13

Good practices

What tools provide meaningful support to
faculty members? According to the literature, it

is important to seek strategies to foster faculty
engagement, all the while expecting varying levels
of engagement and listening to dissident voices
to strengthen the internationalization agenda.
Workshop participants had a few specific tools to
add, as indicated below.

Harness faculty members’ international
experience

One important reason for success in HEC
Montréal’s trilingual bachelor of education program
is the diversity of faculty members at the institution.
Being able to draw on Canadian and international
faculty members who have a wealth of language and
international experience is a tremendous asset in any
university.

Moreover, research by Dr. Bond and her colleagues
show that faculty members who speak more

than two languages, have lived outside of North
America and “who have been active in international
programs/projects report significantly stronger
agreement on the importance of the role of faculty
in internationalization” than those faculty members
who do not have that international experience.' In
light of this, universities might consider increasing
the opportunities for faculty members to go abroad.

Support professional development

Other support for faculty can take the form of
training in curriculum development. A powerful
model in this respect is the University of Victoria’s
course redesign workshop," through which faculty
members bring an international lens to one of their
courses, look closely at learning outcomes and verify
that their assessment methods are congruent. Other
institutions, such as Thompson Rivers University,
offer intensive workshops for faculty members to
internationalize the curriculum.'s

For further information on faculty recognition and reward in the context of Canadian university faculty engaged in international

development research, please see AUCC’s report Policy dialogue on recognition and reward of Canadian university faculty involved in
international research collaboration for development at www.aucc.ca/_pdf/english/reports/2008/faculty_recognition_09_e.pdf

4" Bond, S.L, Qian, J., and Huang, J. (2003) 7he Role of Faculty in Internationalizing the Undergraduate Curriculum in Classroom
Experience. Millennium Series (8) Canadian Bureau for International Eudcation

internationalizing the curriculum.

See: Backhouse, Frances (October 2005) Invite the world into your classroom. University Affairs

See www.truworld.ca/internationalization/internal/intlcurriculum.html for information on TRU’s 2008 workshop on

A practical guide to support Canadian universities’ efforts
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The need to infuse interdisciplinary, thematic and
more active and engaging learning methods into
the curriculum to support international learning
was also discussed among workshop participants.
Tools of choice include case studies, problem-
based scenarios, web-based technologies, video
conferencing and comparative methodologies,
which give students the opportunity to develop
skills that are essential for analysis, evaluation and
problem-solving in a global environment. With the
support of new technologies, for example, the Nova
Scotia Agricultural College has recently piloted

a course that takes place simultaneously in four
different institutions and three different countries.

Building discipline-based resources would also prove
particularly useful for faculty members in fields that
tend to be considered culturally neutral.

Reward and recognize contributions to
internationalization

In addition to professional development and
opportunities to collaborate with partners at home
and abroad, workshop participants discussed the
need for faculty incentives touching on hiring and
promotions/tenure.!”

An informal poll of two discussion groups at the
2009 workshop revealed that about 20 percent of
universities represented had introduced written
language in their collective agreement to recognize
the importance of international work and teaching.
Some have added internationalization to the faculty
evaluation process, thus providing an excellent
opportunity to reward champions and educate
their peers on the importance of an international
dimension.

Universities are finding other avenues for
recognizing faculty members’ contributions to
internationalization. Some take the time to talk
with faculty about what they are engaged in, what

they would like to do, and how they can use their
international work in their tenure application. They
also find ways to get this work peer reviewed, and
they research awards for which they can nominate
faculty to recognize their engagement.

Fund internationalization of the
curriculum

Teaching grants and fellowships provide
significant support to faculty members. The
University of Western Ontario, for one, has set
up an International Curriculum Fund to support
internationalization of academic programs and/or
course curricula. These awards, which are funded
by the office of the vice-president research and
international relations, are designed to support
the development of new courses or programs with
significant international content. In addition funds
may also support student travel for courses that
include a study abroad component.®

Establish a campus coordination
mechanism

Having a first point of contact for all international
activities on campus helps ensure ad hoc initiatives
for internationalizing the curriculum can be more
broadly integrated and sustained on campus.
Coordination mechanisms can take the form,

for example, of a position dedicated to providing
support for faculty learning and development

on campus, or an advisory committee of deans
and vice-presidents academic, who discuss and
plan internationalization of the curriculum

and seek faculty members’ input on the plan

as it is developed. At the University of Alberta,

a working group made up of faculty members
from 18 different faculties was instrumental to

the university’s global citizenship initiative. This
group of committed champions effectively bridged
communications between senior management and
individual faculties.

For further information on faculty recognition and reward in the context of Canadian university faculty engaged in international

development research, please see AUCC’s report Policy dialogue on recognition and reward of Canadian university faculty involved in
international research collaboration for development at www.aucc.ca/_pdf/english/reports/2008/faculty_recognition_09_e.pdf

See www.uwo.ca/research/rds/internal/rds_funding_internfunding_international_curriculum.html for information on the
University of Western Ontario’s international curriculum fund.
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Catalytic actions to consider’

Faculty or school
leadership

Make internationalization of the curriculum a priority within the
faculty, e.g., communicate it as a priority for career development and in
assessment/evaluation

Identify and provide incentives and support to faculty members,

e.g., allocate resources, provide time release, reallocate workload, pair
internationally experienced faculty with less experienced counterparts,
celebrate faculty achievement

Build partnerships across department lines to increase coherence across
campus

President’s office and
senior administration

Build internationalization of the curriculum into strategic plan, policy
framework and budget structure

Support a professional incentives structure, e.g., rewards and
recognition, tenure, inclusion in collective agreement

International office

Support deans in articulating rationale for internationalization; identify
good practices, examples, case studies

Share information on available resources; assist in finding funds

and developing and administering projects; provide international
opportunities for faculty members with limited international experience
Offer (in collaboration with teaching support services) professional
development on internationalization of the curriculum

Faculty members

Critically engage with the international dimension in their field; bring it
in the classroom

Participate in professional development opportunities for international
education

Communicate on the subject with peers — nurture the collegial forum

Students

Request that courses include international and intercultural dimension;
communicate enthusiasm

Share own international experiences in classroom discussions

Comment on the value of faculty members’ efforts to internationalize
the curriculum in faculty evaluations

Governments

Fund opportunities to internationalize the curriculum, e.g., faculty
exchanges

Keep interventions for determining curriculum guidelines at a minimum

19

The key “catalytic actions” identified in the table were suggested by participants at the 2009 workshop for various levels of

stakeholders. Workshop participants were also asked to identify for each of the five thematic areas which stakeholder is most
critical in terms of success in that area. These are identified in red for each table.
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Harnessing the experience

of students to facilitate
international and intercultural
learning on campus

The internationalization of the curriculum makes
the teaching process more relevant for international
students on campus and provides an avenue for
Canadian students to develop global perspectives
and skills at home. This is particularly important
given that most students currently do not have
access to study abroad opportunities. Even the
experience of the 2.2 percent of full-time students
who have participated in a form of study abroad
for credit in 2006 could be more meaningfully
harnessed on campus.

Challenges

Workshop participants identified a number of
barriers to harnessing students’ international
knowledge to support international and
intercultural learning on campus. First of all,
there is a need to do more in terms of providing
academic recognition of students’” international
and intercultural experience. Faculty members are
not necessarily aware of the value of integrating
students” experiences abroad into the classroom,
or of how to do so. Internationalization leaders
are grappling with ways to give academic credit
for these international experiences, or at least
acknowledge them through other means.

The issue of ensuring sustainability and institutional
integration of student-led initiatives can also

be a challenge. Student-led initiatives are often
championed at the university by only one faculty
member and do not have a “home” or mechanism
to sustain the initiative within the institution.

Finally, limited interaction between domestic and
foreign students observed on some campuses may
hinder the sharing of students’ international and
intercultural knowledge. One example raised at
the workshop highlighted that a lack of interaction
between local and international students was
exacerbated by the fact that individuals from
different country or regions live together, or in
separate residences from the general student
population, and that the student union often
organizes events that may be inconsistent with the

values of many international students. This shows
that ethnically diverse campuses are not necessarily
culturally sensitive, and proactive measures are

needed.

Good practices

Workshop participants identified a few good
practices, listed below, which would help address
this lack of academic recognition for student’s
international experience and tendency toward
segregation.

Embed international and intercultural
learning in academic programs

A prime way to formalize students” international
experience is to embed it in academic programs.
Workshop participants discussed various

methods of engaging students in active learning
methods through assignments and exercises and
use interactive teaching tools that develop the
intercultural knowledge, skills, attitudes and
perspectives expected of a globally competent
student. Workshop participants also recommended
integrating international and intercultural learning
into service learning initiatives on campus and into
existing co-op programs.

Starting in the fall of 2008, the University of Prince
Edward Island began an academic experiment

worth monitoring. Its previous English 101 course
gave way to a new course on global issues that is
mandatory for all first-year students. Young scholars
are thus introduced to current global issues, listen to
international speakers such as people from refugee
camps and hone their writing skills on these issues, all
the while reflecting on their place as global citizens.

Mount Allison University provides academic

credit for certain forms of student independent
international experience through an independent
international experiential learning (INEX) course
that is offered to students with the approval of the
appropriate Academic Dean. Through this initiative
students may earn academic credit for involvement
in international experiences (such as the World
University Service of Canada Seminar and Canada
World Youth) and are required to fulfill a number
of criteria including the preparation of an analytical
assignment following the experience.”

2 See www.mta.ca/calendar/ch07.html#_7.11.3 for a description of Mount Allison’s Academic Credit for Independent International

learning
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Other approaches for integrating an international
dimension in academic pursuits include tapping
into students with international experience. To this
end, it may be useful to map who in the classroom
has international experience and let professors know
how many of their students have had an experience
abroad. Professors could improve their ability to
engage local and international students and ensure
a “safe place” to express differences. One innovative
approach cited in this respect involves enlisting
students to develop the curriculum (with final
vetting by a faculty member) and rewarding them
with a small stipend.

Let students facilitate international
learning

Students also have an important role to play in
facilitating international learning for other students
and the broader campus community. The work

of student-led groups such as Xtending Hope and
Oxfam student societies at St. Francis Xavier
University in terms of mobilizing and educating
students on campus on international issues is a
good example of how students can and do facilitate
international learning on campus (see case study in
appendix). In addition, the Shared World Initiative!
presented at the 2009 workshop by Shared World
marketing and public relations director Mai
Elramly (who is also a student at the University

of Ottawa) embodies the potential of student-led
initiatives. Designed to foster global citizenship, the
international development placement in Lusaka,
Zambia was initiated by a multidisciplinary team
of students to expose the campus to the realities of
doing international development work. Students
now receive academic recognition for both the
preparatory course and for their field projects.
Although currently residing under the Faculty of
Health Sciences and Health Services, the program is
constantly searching for more partners, in order to
make the student expenses more accessible.

Facilitate multicultural interactions on
campus

In light of a natural tendency, particularly in an
unfamiliar setting, for groups of individuals with
shared backgrounds to limit interactions outside
of those groups, there is a need to deliberately
create opportunities for domestic and international
students to come informally together and share

21

common interests. For instance, equipping “bridge
figures” (sons and daughters of immigrant parents) to
act as resource persons can help connect international
and Canadian students, and foster cultural
understanding on campus. Creating buddy programs
within faculties can also leverage multicultural

assets in the community. A diversity officer can help
manage the dynamics between local and international
students and engage them meaningfully.

At the University of Prince Edward Island, a Global
Citizenship Day open to the entire university
community and featuring films and presentations
based on student placements helps to draw out
international students and allows students of all
nationalities to connect.

Maximize learning from study abroad
Increasingly, universities are encouraging greater
participation in international experiences with
academic rigour. Both the pre-departure orientation
and the post-return debrief and integration are
critical to deepen the learning gained through this
experience. In exchanges, students learn much more
than content: they learn a different way of learning,
experience another part of the world, then reflect on
their experience.

Prior to departure, the international office

often plays a critical role in educating students

with limited international experience on their
responsibility abroad as well as on the context in
which they will live and study. Students are aware
that their experience will be integrated back into the
classroom. In some cases, they are even encouraged
to develop their own programs for study abroad and
align them with academic standards.

Upon their return, students have a story to tell.
Universities can help them integrate and build on
their learning and experience in the classroom as
well as through various public engagement activities.
Besides deepening the learning for returning
students, these opportunities provide a social and
cultural experience for the entire university and
local community.

For maximum learning, the centre of teaching and
learning partners with the international office to
marry pedagogical theory on learning outcomes
with pre-departure orientations and post-return
evaluations.

See www.swi-imp.com for more information on the Shared World initiative

A practical guide to support Canadian universities’ efforts
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Catalytic actions to consider??

Faculty members * Include intercultural learning and global issues instruction in curriculum
and teaching methodologies

*  Engage with student-centred learning; motivate students to interact

*  Provide students with opportunities for sharing experiences within and
outside their disciplines/faculties; build formal exchanges into courses

International office *  Organize international activities across campus; e.g., student seminars and
workshops, public engagement activities highlighting student experiences,
formal and informal/social opportunities for students to exchange and
interact; advertise opportunities to students

* Link with local business leaders and representatives from professional
bodies to provide grants for study abroad

*  Support study abroad experiences, e.g., offer pre-departure orientation
and post-return debrief, track students’ international experiences and share
with faculty members for use in classroom

Students * Darticipate actively in classes, intercultural events/programs, clubs and
interest groups; engage spontaneously with students from different
backgrounds

*  Organize public engagement activities that involve the wider university
community, e.g., when returning from student exchange

*  Demand more formal and informal opportunities to share international
and intercultural experiences

President’s office and *  Value diversity through supportive internationalization statements/

senior administration environment, hiring practices and publicity

*  Ensure support for learning and international centres offering faculty
development of curriculum/pedagogy based on student-centred learning

*  Host campus-wide international activities to value international and
intercultural learning, e.g., President’s Dinner to celebrate students who
have travelled abroad and participated in on-campus intercultural activities

Faculty or school * Identify opportunities (curricular and extracurricular) for students to

leadership demonstrate their knowledge, learning, experience

*  Provide incentive packages for faculty members, e.g., course release to
develop curriculum engaging students in international/intercultural
learning

*  Create supportive multi-disciplinary panels to allow faculty members
to share knowledge and good practices among themselves; organize and
integrate international activities within and across faculties

Governments e Provide funding for international and intercultural learning on campus
and abroad

* Legitimize students” international academic experiences through policies
and statements recognizing the value of such experiences

¢ Foster a multicultural/internationalization environment and include in
branding and policy priorities

22 The key “catalytic actions” identified in the table were suggested by participants at the 2009 workshop for various levels of

stakeholders. Workshop participants were also asked to identify for each of the five thematic areas which stakeholder is most
critical in terms of success in that area. These are identified in red for each table.
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Demonstrating the value of an
internationalized curriculum
in the context of assessing and
measuring student learning
outcomes

The credibility and legitimacy of an
internationalized curriculum stands to be enhanced
by solid evidence of its success in helping students
attain desired learning outcomes. As university,
community and government leaders understand the
value of international learning, greater resources can
flow to this endeavour.

Since internationalization may be defined differently
in each institution, each university must also identify
its own set of corresponding learning outcomes in
terms of desirable knowledge, skills and attitudes

— and articulate the desired level of competence for
each outcome. Each institution then needs to decide
what evidence will demonstrate this learning and
develop a framework to assess these outcomes.

Internationalization of the curriculum is not a
single dimension, but a complex issue (involving
courses, study abroad, language study) requiring
general outcomes as well as specific ones for each
dimension. The measurement of these outcomes
can be quite complex, as units of analysis could be
at the student level, the program level, the academic
level, the faculty level or even the institution level
for campus-wide initiatives. There may also be an
interest in assessing how students are learning and
demonstrating the value of international learning
over time.

Challenges

However, some fundamental questioning precedes
all these specific considerations. Paula Wilson,
associate dean of students’ affairs in the faculty of
science and engineering at York University, notes
that some faculty members have expressed caution
that focussing too much on measuring outcomes
might have the effect of narrowing or negatively
influencing both curricular design.

Universities are also grappling with the approach
to defining outcomes. Should an institution start
at the top (defining and measuring program-
level outcomes) and then move down, or rather
at the level of the course and then move up?
Internationalization of the curriculum is difficult

to measure quantitatively. For instance, language
acquisition is best measured in terms of fluency
than in terms of the number of languages taken.
The university experience is more than just skills
development: it involves not only academic
development, but also personal development that is
valued by employers. Yet qualitative measurement
of experiential learning outcomes, intercultural
sensitivity and employability is complex.

In general, workshop participants’ views were that the
measurement of learning outcomes has only recently
emerged as an issue at many Canadian universities.
Assessment of international learning has often been
activity-based, which has proved satisfactory enough
that the more complex and time-consuming process
of identifying and assessing learning outcomes have
not been pursued at many institutions.

Good practices

Adapt audit instruments to local needs
and context

Christa Olson, associate director responsible for
international initiatives at the American Council
on Education, explained that for the past ten years,
ACE has been encouraging institutions to think
comprehensively and strategically about their
international initiatives and have developed two
processes to help institutions in doing so. The first is
an internationalization review — which is a process
for auditing all of the institution’s international
activities. The second is to engage in a learning
outcomes and assessment process. This second
process involves four steps:

* articulating international learning
outcomes;

* reviewing the curriculum and other
international learning activities to see if
the institution is providing ample learning
opportunities to achieve this desired
learning;

*  using a multi-method approach to assess
the extent to which students are indeed
achieving this learning, and;

*  using what was discovered from the
assessment to improve the learning
activities.

Six institutions worked with ACE to select nine
common learning outcomes and to demonstrate
how a combined ePortfolio and survey could be
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used to assess these international learning outcomes.
As a result of this project a guide for assessing
international learning, and which includes all of
the tools developed and lessons learned through
the project, was developed.” Three lessons learned
through the project included: 1) the importance
of preparing for the assessment phase, 2) the
importance of engaging faculty members in

the assessment process so they can bring their
perspectives regarding the most important learning
outcomes, and 3) the importance of adapting the
process to suit the particular needs and context of
each institution. Indeed, such a process needs to be
tied to institutional values and priorities.

Workshop participants also emphasized the need for
a university-wide dialogue — an academic visioning
exercise — to identify indicators and learning
outcomes.

Review programs periodically

Oxford Brookes University has a periodic review
panel responsible for reviewing academic programs
every five years. This entails baseline measurements
as well as a thorough review of program-level
outcomes and how courses are taught and assessed.
An underlying question guides the whole process:
what person do you want to turn out? In the case of
science programs, the answer might be: a scientist,
but also a citizen who can make complex social
decisions linked to science.

In the same vein, the Council of Ontario
Universities mandated program review audits
to be undertaken every seven years for each
undergraduate program in Ontario universities.
In 2005 the Ontario Council of Academic Vice

Presidents adopted “undergraduate degree level
expectations” and asked for compliance with six
outcome statements from all member universities
beginning in the June 2008 review cycle.
Universities need to show that students are meeting
the established threshold, base-level expectations
through each program. The University of Waterloo
took advantage of this imperative to add two
additional learning outcomes of its own pertaining
to international learning.

Recognize international learning on
transcripts

Workshop participants also highlighted the impetus
to recognize and value the international and
intercultural experience and expertise of students
on their transcript. Several workshop participants
endorsed this approach, which provides an
institutional recognition for international learning
and can be helpful for students’ employability.

Two universities highlighted their experience

in this respect. Université Laval’s international
profile designation is based on set criteria for
activities (as opposed to outcomes). Likewise, Ecole
Polytechnique lists activities that students must

do to earn the Polymonde designation on their
transcript. Officials from both institutions caution
that this approach requires resources, and that the
onus is on each faculty to put together the terms for
this international designation.

Increasingly, approaches focused on learning
outcomes, in addition to activities, will further
enhance the credibility and prestige of international
learning attestations on students’ transcripts.

»  Olson, Christa L; Green, Madeleine E; and Hill, Barbara A. 2005. Building a Strategic Framework for Comprehensive
Internationalization. Washington D.C.: American Council on Education.
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Catalytic actions to consider?*

President’s office and senior o
administration .

Identify internationalization as an institutional priority
Provide support for faculty and international office efforts for
assessing and measuring student learning outcomes
Communicate research on the value of an internationalized
curriculum and associated learning outcomes, e.g., to potential
donors

Faculty members .

Recognize the value of internationalizing the curriculum
Articulate the learning outcomes of an internationalized curriculum

Value and measure this learning using quantitative and qualitative
methods

International office J

Provide expertise/training in defining international competencies
Act as a resource for faculty members in assessing and measuring
student learning outcomes

Collect alumni data on the outcomes and effects of an
internationalized curriculum; provide to senior administration to
disseminate

Faculty or school leadership .

Facilitate the development of internationalized learning outcomes in
disciplines

Help set discipline/subject-specific criteria to evaluate, assess
progress

Have an orientation for faculty members regarding
internationalization of the curriculum, as well as learning outcomes
and assessment

Students .

Contribute to the evaluation of courses and programs

Articulate the skills and competencies developed as a result of
international learning to potential employers

Governments o

Provide funding for articulating and assessing learning outcomes
linked to internationalization

Develop international competencies for the public service
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stakeholders. Workshop participants were also

The key “catalytic actions” identified in the table were suggested by participants at the 2009 workshop for various levels of

asked to identify for each of the five thematic areas which stakeholder is most

critical in terms of success in that area. These are identified in red for each table.
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Moving forward

While internationalization is recognized in
Canadian universities — and is worthy of mention
in almost all institutions’ vision statements and
strategic plans — challenges remain in ensuring
coherence and integration with respect to
internationalization of the curriculum. As this
primer has shown, however, there is a wealth

of innovative ideas among AUCC’s member
institutions and in the literature for integrating
the wide array of practices contributing to
internationalization on campus. The engaged
participation at the August 2008 and January 2009
workshops also attests to the fact that there is a
strong appetite to share and exchange within the
community. Nonetheless, each university needs to
carefully assess what will work well and what it can
adapt to suit its own needs and context.

A single document such as this cannot fully
articulate the richness of the discussions around
challenges, good practice and key catalytic actions
involved in internationalizing the curriculum

at Canadian universities along the five thematic
areas that are explored in this primer. It is now

up to university stakeholders and their local and
government partners to ensure that these conditions
are in place, through coherent and integrated
action, supportive policy frameworks and sustained
resources. It is hoped that this practical guide,

as a compendium of current good practices to
internationalize the curriculum, will help propel all
key players from rhetoric to action.
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Appendix 1: Agenda

BRINGING AN INTERNATIONAL DIMENSION TO THE CURRICULUM OF CANADIAN UNIVERSITIES:
PoLicies aND PracTICES LEADING TO EFFECTIVE CHANGE

January 27 and 28, 2009

Grand Salon, Convention Level
Crowne Plaza Ottawa, 101 Lyon Street, Ottawa ON

This workshop is supported in part by HRSDC (International Academic Mobility Initiative).

UCC:s focus on the issue of internationalization of the curriculum builds on the discussions that took place in September 2007
t the Scotiabank-AUCC Workshop on Excellence in Internationalization. At that time, AUCC presented the findings from its
survey on internationalization at Canadian universities, including a fact sheet on internationalization of the curriculum (available at
www.aucc.ca/_pdf/english/publications/curriculum_2007_e.pdf), to members’ vice-presidents responsible for international activities
and international liaison officers (ILOs). A number of members identified this area in particular as one which poses some challenge
for them and which would benefit from further exploration and information sharing among institutions more broadly.

Building on the September 2007 discussions, AUCC, with support from Human Resources and Skills Development Canada’s
International Academic Mobility Initiative, is organizing a 1.5 day workshop to convene senior academic leaders, including vice-
presidents, academic, vice-presidents, international and ILOs to discuss both the policy foundations as well as the practical realities
of introducing an international, intercultural or global dimension into course content and materials and into teaching and learning
methods. The workshop forms one component of AUCC’s broader HRSDC-sponsored project that includes reviewing relevant
literature related to internationalization of the curriculum, developing case studies of innovative initiatives in this area at several
Canadian universities, hosting a workshop on this issue for smaller universities, as well as developing a primer and “checklist” of
good practices to support Canadian university efforts to internationalize the curriculum.

Overall Objective of the Workshop
The main objective of the workshop is to engage senior academic leaders in strategic-level peer exchange around the policies and
practices necessary to integrate an international dimension to the teaching and learning mission of their institution.

The January 27 and 28 workshop will provide a unique opportunity for VPAs, VPIs and ILOs from Canada’s universities to
participate and share good practices and challenges regarding internationalization, chiefly in the area of internationalization of the
curriculum. The threefold approach to the workshop includes:

. engaging Canadian and international experts in a broad policy discussion around the imperative to internationalize the
curriculum and to document the current contextual factors shaping this issue in Canada and abroad, and discuss the
drivers that influence change in this area;

. delving specifically into the Canadian context and institutional policy environment through a series of case studies of
good practice and discussion among participants as to their own efforts to foster an effective framework to support the
development of an internationalized curriculum at their institution; and

e facilitating working group discussions by select university community stakeholders to provide participants with a
focused opportunity to broaden and deepen their understanding and awareness of the key elements which contribute
to an internationalized curriculum, and examine the institutional strategies and approaches, and the strategic
collaborations and interactions which underpin progress and change.

The workshop will serve to inform AUCC’s development of a “primer” which will among other things examine the institutional
policy frameworks, enabling organizational factors and innovative good practice, including joint degree development and other key
activities. It will be distributed throughout the university community with a view to informing institutions efforts to integrate an
international and intercultural dimension into the classroom and will be shared with policy makers to inform their understanding
and awareness of the issue.
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